Oral Language Book D
TEACHING NOTES

written by Anne Giulieri

consultant: Jay Dale

Please note: the following Teaching Notes relate to both the printed Big Book and the digital Big Book spreads. They are also available at www.hinklereducation.com.au

Double-page Spread

Language Concepts (relate to all spreads)

Animals (pp. 2–3)

Nouns, verbs
Singulars/plurals
Gender language (e.g. she, he)
Pronouns (e.g. I, me, they, us)
Verb tenses
Adjectives
Adverbs
Convergent categorisation
Divergent categorisation
Spatial language (e.g. prepositions—in, on)
Language of quantity and size—e.g. more/less,
large/small
Sequencing events:
* daily, weekly, yearly
* time order—e.g. first, next, then, after, before,
finally, later; today, yesterday, etc.
Inferring—emotions and events
Cause and effect
Simple figurative language

Sport (pp. 4–5)
Volcanoes (pp. 6–7)
Space (pp. 8-9)
Treasure (pp. 10–11)
Under Water (pp. 12–13)
Countries (pp. 14–15)
Desert (pp. 16–17)
Mythical Creatures (pp. 18–19)
Tropical (pp. 20–21)
Ancient Egypt (pp. 22–23)

Overview
The Oral Language Books provide opportunities
for the children’s oral language to develop in the
following areas:
• vocabulary enrichment and word-building
• sentence-structure skills (elements of speech—
singular and plural nouns, verbs and verb
tenses)
• receptive and expressive language skills
(including familiarity with pronouns,
conjunctions, sequencing words, spatial
language, language of quantity and size, ordinal
expressions, inclusion and exclusion language)
• behaviours expected when using the book and
practising oral communication, e.g. look at
someone when talking to them; use appropriate
body distance; ask for clarification; practise
rephrasing and taking turns

• to develop oral language skills in ELL/ESL
students, where English is their second
language
• to develop oral language skills in students who
have a language disorder.
A number of skills will be taught through the use
of:
• a double-page spread varying in visual content,
e.g scene/diagram/images
• extensive teaching notes relating to each
double-page spread
• an interactive whiteboard.
The Oral Language Books cover a range of
essential skills and knowledge:
• grammatical concepts
• skills to extend vocabulary

• questioning and answering skills, e.g. use
• thinking beyond
question matrix—who, what, when, why, where. • behaviours expected when talking to others
Grammatical concepts

The Oral Language Books are a multi-modal
approach to developing literacy through a diverse
range of stimulus pictures. The multi-modal
literacy components covered are:

• nouns

• linguistic—through vocabulary development
• visual—through discussing and analysing the
(visuals) pictures to enhance literacy concepts
• gestural—through the analysis of body
language and facial expressions in the different
scenarios that are presented
• spatial—through discussing layout, position and
size of objects that are presented.

Multiple purpose

– ordering events in categories such as daily,
weekly or yearly
– ordering events in time order such as first,
next, then, after, before, today, yesterday
Thinking beyond
Familiarity with the following will stimulate
children’s language:
• inferring of emotions and events
• recognising cause and effect
• simple figurative language
Behaviours expected when talking to others

Essential skills and knowledge

Multiple literacies

• sequencing:

• singular and plural nouns
• gender language and pronouns (I, me, we, us,
you, they, he, him, she, her)
• verbs and verb tenses
• adjectives
• adverbs
Skills to extend vocabulary
• convergent categorisation (e.g. all these
vehicles have a steering wheel)
• divergent categorisation (e.g. pouched animals
include kangaroos, koalas and possums)

The books can be used:

• spatial vocabulary (e.g. prepositions: in, on,
under, near)

• to develop oral language skills in students who
have English as their first language

• language of quantity and size (e.g. more, less,
many, few, large, small)

Explain and demonstrate to children how
important it is to look at someone when you are
talking to them. Say, When someone is talking
to you, it is good manners to look at them. Ask
children how it makes them feel when they have
something to say and the person they want to say
it to will not look at them.
• Explain and demonstrate or role-play the
appropriate use of body language to show that
you are interested. Ask, How should we sit or
stand when someone is talking to us?
• Explain and demonstrate or role-play the
appropriate distance for conversation. (Keep an
arm’s-length distance between the speaker and
the listener.) Ask, How does it make you feel if
someone is standing too close?
• Explain and demonstrate or role-play how
children can ask for clarification if they do not
understand what is being said, e.g. Could you
please say that again?
• Explain and demonstrate or role-play the
importance of taking turns when speaking
or listening, and when asking or answering
questions.
• Explain and demonstrate or role-play how to
rephrase what is being said to make it clearer,
e.g. Do you mean . . . ?
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Animals (pp. 2–3)
Grammatical concepts
Nouns/Verbs
• Say, Feel your back. Ask, What do you feel when
you run your hand over your back? (backbone,
bones, skin, muscle) Say, The long bony part
that you feel in the middle is called a backbone.
Point to the skeletons on the page. Discuss the
words ‘bones’ and ‘skeleton’.
• Have children look at the picture. Say, This
picture shows different types of/groups of
animals. Say, Animals can be sorted into two
main groups based on whether they have
backbones. Say, Animals with a backbone
are called vertebrates and animals without a
backbone are called invertebrates.
• Have children look at the vertebrate section
(outlined in blue). Say, This section shows
animals that have backbones. Ask, What
different types of animals can you see here?
(mammals, birds, reptiles, amphibians, fish)
Say, There are five groups of animals that have
backbones.
• Point to the animal section that represents
mammals. Say, This shows some animals that
are mammals. Mammals are warm-blooded,
can make milk, give birth to live young, and
then care for their young after birth. Ask, What
mammals can you see? (whale, dog, human
(skeleton), elephant, echidna, kangaroo, mice)
Point to individual animals in the picture and
ask, What is this animal called? Have you seen
one before? Where does it live? How does it
live? What types of things can it do? Does this
animal look after/care for its young? Ask, What
do all mammals have in common/that are the
same?
• Point to the animal section that represents
reptiles. Say, This shows some animals that are
reptiles. Reptiles are cold-blooded and lay eggs.
Ask, What reptiles can you see? (crocodile/
alligator, snakes, lizards (including skeleton),
turtle) Point to individual animals in the picture
and ask, What is this animal called? Have you
seen one before? Where does it live? How does
it live? What types of things can it do? Ask,
What do all reptiles have in common/that are
the same?
• Point to the animal section that represents
amphibians. Say, This shows some animals
that are amphibians. Ask, What amphibians
can you see? (axolotl, frog (including skeleton),
salamander) Point to individual animals in the
picture and ask, What is this animal called?
Have you seen one before? Where does it live?
How does it live? What types of things can it
do? What do all amphibians have in common/
that are the same? (lungs and gills, lay eggs,
cold-blooded, begin life in water and then
move to land) Discuss metamorphosis. Say,
Metamorphosis is when an animal completely
changes or transforms as it develops into an
adult. Discuss other animals that go through a
metamorphosis (e.g. caterpillar to a butterfly).

• Point to the animal section that represents
birds. Say, This shows some animals that are
birds. Ask, What birds can you see? (hens, duck,
ostrich, penguins, robin, seagulls, albatross,
parrot) Point to individual animals in the picture
and ask, What is this animal called? Have you
seen one before? Where does it live? How does
it live? What types of things can it do? What do
all birds have in common/that are the same?
(warm-blooded, lay eggs, care for their young,
wings, feathers)

Past

Present

Future

I walked
I walk
I was walking I am walking

I will walk

I ran
I run
I was running I am running

I will run

he climbed
he was
climbing

he climbs
he is climbing

he will climb

• Point to the animal section that represents fish.
Say, This shows some animals that are fish.
Ask, What fish can you see? (shark, seahorses,
eel, clownfish, flying fish, other assorted fish)
Point to individual animals in the picture and
ask, What is this animal called? Have you seen
one before? Where does it live? How does it
live? What types of things can it do? What do
all fish have in common/that is the same? (gills,
cold-blooded, lay eggs)

he dived
he was
diving

he dives
he is diving

he will dive

he swam
he was
swimming

he swims
he is swimming

he will swim

she crawled
she was
crawling

she crawls
she is crawling

she will
crawl

• Have children look at the invertebrate section
(outlined in red). Say, This section shows
animals that do not have backbones. Ask, What
different types of animals can you see here?
(starfish, shrimps/prawns, scorpion, squid,
snails, spider, insects, worms, jellyfish). Point
to individual animals in the picture and ask,
What is this animal called? Have you seen one
before? Where does it live? How does it live?
What are some special features of its body?
How does it move/eat? What types of things can
it do? What do these animals have in common/
that is the same? How are these animals
different from each other?

she flew
she was
flying

she flies
she is flying

she will fly

she flapped
she was
flapping

she flaps
she is flapping

she will flap

she soared
she was
soaring

she soars
she is soaring

she will soar

they slid
they were
sliding

they slide
they are sliding

they will slide

• Point to the different groups or types of animals
and discuss similarities and differences, e.g. all
fish need water to survive, all reptiles are coldblooded.

they slithered they slither
they were
they are
slithering
slithering

they will
slither

• Discuss collective nouns for animals, e.g. mob
Adjectives
of kangaroos, school of fish, nest of mice, bed of
• Point to various animals in the pictures and
snakes, herd of elephants.
brainstorm words that describe them. These
Singulars/plurals
adjectives may relate to: colour (e.g. red, blue,
• Point to the animals in the border around the
green, brown, black, grey), size (e.g. big, small,
picture. Ask children to find these animals in
large, tiny, huge, microscopic), appearance (e.g.
the picture. Find an animal and model correct
bright, shiny, spotted, furry), texture (e.g. rough,
language. Point to the snake and say, I can see
fine, smooth, bumpy, soft, scaly, slimy), sound
a snake. Say, Sometimes we add ‘s’ to the end
(e.g. loud, scary, squawk, roar, hiss, neigh,
of words to show that there is more than one. If
meow, croak).
there were more than one snake we would say
Adverbs
snakes. Sometimes we do not have to add ‘s’
to the ends of words to show that there is more • Brainstorm words that add to the meaning of
the verbs previously discussed, e.g. quickly,
than one. For example, if there were more than
slowly, steadily, carefully.
one fish we would still use the word ‘fish’.
• Discuss other words that can be used to show
that there is one or more than one, e.g. only one
fish, a single fish, many fish, lots of fish.
Verb tenses: past, present, future
• Point to various animals and model verb
tense in relation to their movements, e.g. say,
Yesterday the birds flew away. Look, the birds
are flying. The birds will fly away. Continue
modelling and questioning to practise correct
verb tense.

Skills to extend vocabulary
Convergent and divergent vocabulary
The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:
• Vertebrate—skeleton, bones, body, internal
skeleton, muscles
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• Invertebrate—sponges, starfish, snails, slugs,
worms, clams, spiders, insects, crustaceans
• Vertebrate—mammal, reptile, bird, amphibian,
fish
• Mammals—warm-blooded, milk-producing,
care for young after birth

Cause and effect
• Point to an animal. Ask, What happens when
this animal uses its claws, tail, teeth, etc.?(e.g.
an echidna uses its claws to dig burrows)
Simple figurative language

• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
• Mammals—hair, mammary glands, three middle
that show what we know about animals.
ear bones
• Mammals—whale, dolphin, horse, dog, cat,
human, elephant, rabbit, kangaroo, bat (flying
mammal), echidna

• Mammals—marsupials (pouched mammal/
live birth: wombat, kangaroo, opossum, koala,
bandicoot, wallaby, quoll, numbat, Tasmanian
devil), monotremes (egg-laying mammal:
platypus, echidna), placental mammals (live
birth: humans, dogs, cats, rodents, etc.)
• Kangaroo—pouch, tail, hop, joey, teat
• Birds—warm-blooded, lay eggs, babies are
cared for, wings, feathers, nest
• Birds—hen, duck, emu, ostrich, penguin, hawk,
robin, seagull
• Reptiles—cold-blooded, lay eggs, scales
• Reptiles—crocodile/alligator, snake, lizard,
turtle

• Say, We can use similes to help us understand
things by comparing them to something else.
For example: as sly as a fox, as brave as a lion,
as blind as a bat, as free as a bird, as gentle as
a lamb, as strong as a bull, as slippery as an
eel, as slow as a snail, as quiet as a mouse, as
sleepy as a koala. Discuss the similes and their
meanings. Ask children to think of their own
similes.
• Say, We can use alliteration to help us
understand or describe things. For example:
the slippery snake slithers silently; the flock
of flamingos flap their feathers. Discuss the
alliterations and their meanings. Ask children to
think of their own alliterations.

Sport (pp. 4–5)
Grammatical concepts

• Amphibians—frog, toad, salamander, newt

Nouns/Verbs

• Metamorphosis—eggs–tadpoles–frogs,
caterpillar–larvae–pupa–butterfly

• Have children look at the picture. Say, This
picture shows different types of team sports
that you can play. Say, A team sport is where
more than one person is needed to play the
game. Ask, What different types of sport can
you see on the page? (tennis, basketball,
baseball/softball, soccer)

• Fish—shark (great white, hammerhead),
stingray, seahorse, eel, clownfish
Spatial vocabulary and prepositions
• Brainstorm spatial vocabulary with children
(e.g. up, down, on, under, over, in, out, through,
around, behind, in front of, between, past, next
to, far away from) in relation to the movement
made by animals. For example, point to the bird
section and discuss movement of birds.
Language of quantity and size
• Discuss words related to quantity and size, e.g.
bigger, smaller, larger, wider, taller, more, less.
Ask children to find examples in the picture to
match these words, e.g. point to two differentsized animals and say, The elephant is larger
than the turtle.

Thinking beyond
Inferring
• Point to an animal and ask, Why might this
animal have/need large teeth/scaly skin/sharp
claws/thick fur/a pouch?
• Point to an animal and ask children to design a
habitat for it.
• Discuss the needs of different animals
(appearance, food, habitat, young, climate,
lifespan). Ask children to draw, make or
write about an animal of their choice. They
could include habitat, food requirements and
appearance.

• Point to the individual picture representing
soccer. Say, This shows the things that are in
the game of soccer. Ask, What can you see?
(e.g. players–striker/midfielders/defenders,
soccer field, shin guards, soccer ball,
mouthguard, jersey, goal net, shorts, long socks,
referee) Point to individual items in the picture
and ask, What is this called? What is it used
for? Have you seen one before? How would you
use it? What do the uniforms look like? Discuss
where and how this sport is played. Ask, What is
a soccer field made of? What does it look like?
How do you play soccer?
• Point to the sports and categorise them using
different criteria (e.g. ball sports, outdoor
sports).
• Discuss sport and fitness. Ask, Why do
people play sports? (e.g. social, fun, fitness,
competitiveness, money)

• Amphibians—lungs and gills, lay eggs, coldblooded, metamorphosis (begin life in water and
then move to land)

• Fish—gills, fins, scales, cold-blooded, lay eggs

bases, teams–batting/fielding, home plate,
baseball diamond, first base, second base, third
base, pitcher’s mound, players–pitcher/catcher/
right fielder/left fielder, infield/outfield) Point to
individual items in the picture and ask, What
is this called? What is it used for? Have you
seen one before? How would you use it? What
do the uniforms look like? Discuss where and
how this sport is played. Ask, Where do you play
baseball/softball? How do you play baseball/
softball?

• Point to the individual picture representing
tennis. Say, This shows all the things that are
in the game of tennis. Ask, What can you see?
(e.g. four players (doubles), tennis court, white
lines, tennis net, umpire’s chair, tennis ball,
tennis racquets, clothing–T-shirt, tennis skirt,
tennis shorts, tennis shoes) Point to individual
items in the picture and ask, What is this
called? What is it used for? Have you seen one
before? How would you use it? What do their
clothes look like? Discuss where and how this
sport is played. Ask, What is a tennis court
made of? What does it look like? How do you
play tennis?
• Point to the individual picture representing
basketball. Say, This shows the things that are
in the game of basketball. Ask, What can you
see? (e.g. players, court, hoop, ball, backboard,
lines, three-point line, referee) Point to
individual items in the picture and ask, What is
this called? What is it used for? Have you seen
one before? How would you use it? What do the
uniforms look like? Discuss where and how this
sport is played. Ask, What is a basketball court
made of? What does it look like? How do you
play basketball?
• Point to the individual picture representing
baseball/softball. Say, This shows the things
that are in the game of baseball/softball. Ask,
What can you see? (e.g. players, field, bat, ball,

• Discuss referees and rules. Ask, Why are rules
important in sport? What do referees do?
What other people in our community are like
referees? Why? (e.g. police, parents, teachers,
judges)
Singulars/plurals
• Point to the objects in the border around the
picture. Ask children to find these objects, alone
or grouped, in the picture. Find an object and
model correct language. Point to a racquet
and say, I can see a racquet. Point to two
racquets and say, I can see some racquets. Say,
Sometimes we add ‘s’ to the end of words to
show that there is more than one.
• Discuss other words that can be used to show
that there is one or more than one, e.g. only
one, a single, many, lots of.
Gender language and pronouns
• Point to different people in the pictures. Discuss
times when we would use ‘she’. Say, We use
‘she’ when we are talking about a female.
Model the use of ‘she’. Point to a girl who is
playing sport. Ask, What is she doing? Repeat
for ‘he’.
• Discuss and model times when we would use
‘they’. Repeat for ‘them’.
• Invite children to think of times when we might
use ‘him’, ‘her’ or ‘them’.
Verb tenses: past, present, future
• Point to various sports and model verb tense,
e.g. say, Look at the girl who is going to hit the
ball. Look at the girl who hits the ball. Look at
the girl who hit the ball. Point to the picture
(baseball/softball) that shows the girl who is
about to hit the ball. Ask, Has the girl hit the
ball?
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• Discuss the words ‘bought’ and ‘buy’ in relation
to buying tickets to sporting events. Model
correct use of the words ‘bought’ and ‘buy’. Say,
I bought a ticket yesterday. The man is buying
a ticket. I will buy a ticket tomorrow. Continue
modelling and questioning to practise correct
verb tense.

• Team sport—tactics, game play, strategy,
defenders, opponents, scoring, win, lose, draw,
final, trophy
• Tickets—money, queues, purchase, seats,
turnstiles
• Playing surface—artificial turf, astroturf, grass,
gravel, sand, clay

• Sports—table tennis, gridiron, swimming,
netball, football, cricket

Thinking beyond

Future

I hit
I was hitting

I hit
I am hitting

I will hit

I caught
I was
catching

I catch
I am catching

I will catch

he threw
he was
throwing

he throws
he is throwing

he will throw

he scored
he was
scoring

he scores
he is scoring

he will score

• Actions—manoeuvre, weave, dribble, throw,
push, pull, hit, catch, flick, shoot

she bought
she was
buying

she buys
she is buying

she will buy

• Hockey—11 players on field, hockey stick,
cage, ball, gloves, body armour, mouthguard,
shin guard, uniform–shoes/shorts/long
socks/T‑shirt

she played
she was
playing

she plays
she is playing

she will play

• Medical support—dietician, sports medicine
doctor, physiotherapist, masseur
• Equipment—balls, racquets, puck, nets, goals,
bat

• Hockey field—grass, lines, puck, artificial turf
• Hockey—field hockey, ice hockey, roller hockey
• Tennis—2–4 players on court, tennis racquet,
tennis ball, clothing–T-shirt/tennis skirt/tennis
shorts, tennis net, lines, tennis court, umpire’s
chair

• Point to various people or items in the pictures
• Tennis—backhand, forehand, smash, drop shot,
and brainstorm words that describe them. These
lob, rally, volley, top spin, serve, return
adjectives may relate to: colour (e.g. red, blue,
• Tennis—seed, deuce, advantage, love, set,
green), quantity (e.g. a lot, more, less, few,
point, rally, wildcard
fewer), size (e.g. big, small, large, tiny, huge),
texture (e.g. rough, fine, smooth, bumpy, soft) or • Water polo—6 field players and 1 goalkeeper,
treading water, caps, bathers, yellow ball, net,
appearance (bright, shiny).
backstroke, front crawl, swimming
Adverbs
• Basketball—5 players on court, court, hoop,
• Brainstorm words that add to the meaning of
ball, shoot, dribble, backboard, three-point
the verbs previously discussed, e.g. quickly,
line, travel, guard, personal foul, violation,
skilfully, softly, forcefully, slowly, steadily,
professional association, referees, lay-up
carefully.
• Baseball/softball—9 players on field, bat,
Skills to extend vocabulary
ball, bases, teams–batting/fielding, innings,
runs, league, foul balls, home plate, baseball
Convergent and divergent vocabulary
diamond, first base, second base, third base,
The following list suggests how vocabulary can be
home run, pitcher’s mound, infield, outfield,
categorised to extend children’s thinking. Through
glove/mitt, pitcher, catcher, right/left fielder
discussion and modelling, you can show how
words and word concepts are linked by looking at • Soccer—11 players on field, shin guards,
soccer ball, mouthguard, jersey, goal net, shorts,
similarities and differences between them. This
long
socks, soccer field, umpire, FIFA, goal, kick,
enables children to extend their vocabulary and
penalty
shootout, dribble, tackle, referee, striker,
build up a bank of related words. Here are some
midfielder, defender
examples:
• Sport—stadium, field, court, pool

• Dribble—basketball, soccer, baby

• Sport—fitness, health, exercise

• Catch—ball, cold, thief, train, bus, plane, fish

• Exercise—aerobic, anaerobic, muscles,
cardiovascular, heart, breathing, lungs

Spatial vocabulary and prepositions

• Team sport—coach, training, whistle, premier
league, season, manager, cheer squad, team
members, players/spectators, siren, tactics,
reserve players, substitute players, bench,
professional, association
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Sequencing vocabulary

• Rules—umpire, referee, whistle, book, tribunal,
penalties, fouls, restrictions, violation

Present

• Heart—blood, pump, love

• Discuss words related to quantity and size (e.g.
bigger, smaller, larger, wider, taller, more, less)
that refer to the playing surfaces and equipment
used in the pictured sports.
• Discuss words that relate to when things
happen, e.g. before, first, after, then, next,
last, later, finally, beginning, middle, end. Look
at different aspects of the individual sports
and discuss the sequence of events that has
happened or will happen. For example, ask,
What will happen before the game? What will
happen after the game? What is the first thing
a tennis player does when they are about to
serve?

• Uniform—tops, shoes, shorts, mouthguards,
caps, shin guards

Past

Adjectives

Language of quantity and size

• Brainstorm spatial vocabulary with children
(e.g. up, down, on, under, over, in, out, through,
around, behind, in front of, between, past, next
to, far away from) in relation to the movement
of players and equipment in the pictured sports.
For example, point to the basketball picture.
Discuss the movement of the ball through the
ring/hoop. Discuss the movement of players
(e.g. between the defence players).
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Inferring
• Point to a sport and ask, What would you need
to be able to do to play this sport? If you did
not have a ball/bat etc. what else could you
use? If you could change one rule of this sport
what would it be, and how would it change the
game? Point to the sport’s players and ask,
What do you think he/she will do next? Ask,
What is the advantage of playing sport indoors/
outdoors? What other things are often near a
sporting event that you cannot see in these
pictures? (e.g. toilets, change rooms)
Cause and effect
• Point to a sport. Ask, Why is this game played
outside?
• Point to the umpire/referee and ask, What would
happen if there was no umpire/referee?
Simple figurative language
• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
that show what we know about sport.
• Say, We can use similes to help us understand
things by comparing them to something else.
For example: as swift as a dolphin (refers to
gliding through the water in water polo), as fast
as a cheetah (refers to speed when running),
as agile as a cat, swims like a fish (water polo),
kick like a frog (swimming). Discuss the similes
and their meanings. Ask children to think of
their own similes.
• Say, We can use alliteration to help us
understand or say things. For example, Bill
bounced the basketball, boldly barrelling beside
his best friend Barney. Discuss alliterations and
their meanings. Ask children to think of their
own alliterations.

Volcanoes (pp. 6–7)
Grammatical concepts
Nouns/Verbs
• Have children look at the picture. Ask, What can
you see in the picture?
• Have children look at the volcano. Ask, What is
this called? Point to the individual parts of the
volcano (e.g. crater, rim, vents) and ask, What is
this called? What is it made of?

Adjectives

Sequencing vocabulary

• Point to various items in the picture and
brainstorm words that describe them. These
adjectives may relate to: colour (e.g. red,
orange, amber, yellow, blue, green, brown,
grey, black), quantity (e.g. a lot, more, less, few,
fewer), size (e.g. big, small, large, tiny, huge,
enormous), texture (e.g. rough, bumpy, smooth)
or appearance (e.g. bright).

• Discuss words that relate to when things
happen, e.g. before, after, next, beginning,
middle, end. Look at different aspects of the
volcanic eruptions and discuss the sequence
of events that has happened or will happen.
Ask, What do you think will happen next? What
do you think would have happened before the
volcano erupted? What is the first thing that
happens when an island forms? What would be
the first thing you would see?

Adverbs

• Discuss how a volcano is formed. Say, Look at
• Brainstorm words that add to the meaning of
the magma. Magma is hot, melted rock from the
the verbs previously discussed, e.g. quickly,
centre of the Earth. Trace its flow up the shaft
slowly, rapidly, steadily, carefully, ferociously.
of the volcano. Ask, What is magma made of?
Skills to extend vocabulary
Where does the magma come from?
Convergent and divergent vocabulary
• Discuss the structure of the Earth (e.g. inner
core, outer core). Discuss the word ‘layers’. Ask,
What is a layer?
• Point to the volcano that is forming an island.
Discuss how the island is formed from the
volcano. Ask, What is an island? Look at
features of an island. Ask, Where is the shore?
• Point to individual physical features (e.g.
mudflows, lahars, geysers, lava, ash, scoria,
vents) and their meanings and associated
terms:
– mudflow: heavy mud from a volcano
– lahar: volcanic debris; mudflow
– geysers: steam, vapour

The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:

– ash: powdery lava
• Discuss the concept of boiling and associated
vocabulary (e.g. blistering, scalding, bubbling).
Discuss the words ‘solid’, ‘liquid’ and ‘gas’, and
identify them in the environment.
Verb tenses: past, present, future

it erupts
it is erupting

it will erupt

it formed
it was
forming

it forms
it is forming

it will form

it flowed
it was
flowing

it flows
it is flowing

it will flow

it bubbled
it was
bubbling

it bubbles
it is bubbling

it will bubble

it boiled
it was boiling

it boils
it is boiling

it will boil

it melted
it was
melting

it melts
it is melting

it will melt

• Point to the picture and ask, Why might farmers
want to farm the land that is near a volcano?
Why is lava hot? How might mountains be
made?
Cause and effect
• Point to the land where the lava has flowed. Ask,
Why are there no animals or vegetation on this
land? Point to a geyser. Ask, Why does steam
come from the geyser? Point to where the lava
meets the sea. Ask, Why is there steam here?
Simple figurative language

• Earth’s layers—inner core, outer core, mantle,
crust

• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
that show what we know about volcanoes.

• Geysers—bubbly, steam, vents, spring, ejects,
vapour, water heated by magma

• Fertile—lush, productive, abundant, rich, fruitful
• Underwater volcano—island formation
• Volcano—magma, crater, lava, rim, mudflow
(lahars, steam and ash), ash, scoria, molten,
volcanic emission, fissure

• Ash—residue, cinders, dust, powder, ejected
• Discuss the formation of and an eruption of
• Lava—lava tube (tube left after lava has flowed
a volcano, and model appropriate verb tense.
through), lava river, red-hot, burn, magma
Continue modelling and questioning to practise
correct verb tense in relation to volcanic actions. • Crater—hole, dip, bowl, depression, hollow
• Volcanic storms—gas, ash, mud, winds, rain,
Past
Present
Future
mudflows
it erupted
it was
erupting

Inferring

• Volcano—extinct, dormant (not active)

• Farming village—foot of volcano, fertile soils,
crops

– lava: molten rock

Thinking beyond

• Molten—hot, melt, liquid rock
• Land formation—tectonic plates, volcanoes,
craters, mountains, lava tubes
• Tectonic plates (sections of the Earth’s crust
that cover the Earth)—movement, force, push,
pull, friction, formation, earthquakes, volcanoes
• Erupt—explode, blow up, spurt, ooze
Spatial vocabulary and prepositions

• Say, We can use similes to help us understand
things by comparing them to something else.
For example: as hot as the sun, as bright as
the sun, as hot as magma, as loud as thunder.
Discuss the similes and their meanings. Ask
children to think of their own similes.
• Say, We can use alliteration to help us
understand or say things. For example, molten
magma meanders mercilessly. Discuss
alliterations and their meanings. Ask children to
think of their own alliterations.

Space (pp. 8–9)
Grammatical concepts
Nouns/Verbs
• Have children look at the picture. Say, This is a
picture of our solar system.
• Point to the picture and ask, What can you see
in this picture? (e.g. planets, sun, stars, comet)
Say, These are found in our solar system.

• Point to each individual planet (Mercury, Venus,
• Point to the erupting volcano and brainstorm
Earth, Mars, Jupiter, Saturn, Uranus, Neptune).
spatial vocabulary (e.g. up, down, on, under,
Ask, What is this planet called? What does this
over, in, out, through, in front of, between, past,
planet look like?
next to). Ask, What happens to a volcano when it
• Point to the sun. Ask, What is this? What does it
erupts? Where does the lava go? What happens
look like? What does the sun do for our planet?
to the land/villages/vegetation that the lava
•
Point to the stars. Ask, What are they? Have
flows onto? Where do the lahars go? When does
you seen them in the sky? When do you see
the lava go up? When does it go down?
stars? Discuss stars and the sun. Say, The sun
Language of quantity and size
is a bright star. The other stars look different
• Discuss words related to quantity and size (e.g.
because they are further away.
bigger, smaller, larger, wider, taller, more, less)
• Point to the moon in the bottom left-hand
that refer to the various eruptions/geysers in the
picture. Ask, What is this? What does it look
picture.
like?
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• Point to the comet. Ask, What is this? What does
it look like? What does it look like it is made of?
• Categorise things shown in the picture as
man‑made or natural.
• Discuss other objects that might be seen in
space. (e.g. satellites, meteorites, etc.)
Singulars/plurals
• Point to the objects in the border around the
picture. Ask children to find these objects, alone
or grouped, in the picture. Find an object and
model correct language. Point to a star and say,
I can see a star. Point to many stars and say,
I can see some stars. Say, Sometimes we add
‘s’ to the end of words to show that there is
more than one.
• Discuss other words that can be used to show
that there is one or more than one, e.g. only
one, a single, a few, many, lots of, a multitude.
Adjectives
• Point to various planets and brainstorm words
that describe them. These adjectives may relate
to: colour (e.g. red, orange, yellow, blue, green,
grey), size (e.g. big, small, large, tiny, huge),
texture (e.g. rough, smooth, bumpy, soft) or
appearance (e.g. bright, shiny, dull).

Skills to extend vocabulary
Convergent and divergent vocabulary
The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:
• Planets—Mercury, Venus, Earth, Mars, Jupiter,
Saturn, Uranus, Neptune
• Stars—sun, moons–Earth/Jupiter/Saturn,
meteorites, comets, satellites, space-craft,
asteroids
• Solar system—size, distance, light-years
• Planets’ movement—axis, spinning, revolve,
revolutions, rotate, poles, orbit
• Solar system—life, living, evidence, exploration,
probes, missions
• Sun—heat, radiation, solar, fireball
• Moon—craters, dust, no gravity
• Moon—full, half, wax, wane, months
• Eclipse—lunar, solar, hidden
• Gravity—moon, poles, tides, magnetic, draw
• Universe—galaxy, Milky Way, solar system
• Time—years, months, days, hours, minutes,
seconds
• Stars—constellations, astrology, star signs

Spatial vocabulary and prepositions

Simple figurative language

• Brainstorm spatial vocabulary with children
(e.g. up, down, on, under, over, in, out, through,
around, behind, in front of, between, past, next
to, far away from).

• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
that show what we know about space.

• Point to various parts of the picture and ask
questions related to spatial vocabulary. For
example, ask, Which planet is next to the sun?
• Say, We can use similes to help us understand
Which planets is Earth between? Which planet is
things by comparing them to something else.
the comet near?
For example, as big as the universe (refers to
something going on and on for ever), as light as
• Discuss that the planets in our solar system
walking on the moon (refers to weightlessness).
move around the sun. For example, point to
Discuss the similes and their meanings. Ask
Earth and say, The Earth revolves around the
children to think of their own similes.
sun. It takes approximately 365 days for Earth
to travel around the sun. Repeat for other
planets (Mercury–88 days, Venus–225 days,
Mars–1.88 years, Jupiter–11 years, Saturn–29
years, Uranus–84 years, Neptune–164 years).
• Discuss the rotation of planets. Say, Rotation
means to turn around on an axis. The earth
rotates on its axis every 24 hours. Repeat for
other planets (Mercury–59 days, Venus–243
days, Mars–1 day, Jupiter–.41 days, Saturn–.45
days, Uranus–.72 days, Neptune–.67 days).
Language of quantity and size

Treasure (pp. 10–11)
Grammatical concepts
Nouns/Verbs
• Have children look at the picture. Ask, What is
this a picture of?

• Discuss words related to quantity and size (e.g.
• Point to the picture and ask, What can you see
bigger, smaller, larger, wider, more, most, less)
in this picture? (e.g. pirates, cave, treasure
that refer to the stars, moons and planets. For
chest, treasure, pirate ship)
example, point to the picture and ask, Which
planets are bigger than Mars? Which planets are • Point to the pirates. Ask, What are they doing?
Why are they in the cave?
smaller than Earth?
•
Point to each individual item of treasure (e.g.
Sequencing vocabulary
gold coins, ruby, emerald, sapphire, diamond,
• Discuss words that relate to when things
pearls, gold, copper, silver, crown, coronet,
happen, e.g. before, after, morning, afternoon,
tiara, rings, watch, necklaces, jewellery box,
night, beginning, middle, end. Look at different
candelabra, vase, bowl, pot, bangles, charms,
aspects of the Earth’s rotation and discuss the
beads, jewel pouch). Ask, What is this called?
sequence of events in a 24-hour rotation. Point
What is it used for? Why is it special? Where
to the picture showing rotation, night and day.
else could you find it? When would you use it?
Ask, What time of the day do you think it is on
How would you use it?
this part of the Earth. Why?
• Look at the treasures in the cave and categorise
Thinking beyond
them into jewels, money and ornaments. Ask,
What does the word ‘jewel’ mean? What items
Inferring
in the cave are jewels? What is money? What
• Point to the picture and say, This is a picture of
items in the cave can be classified as money?
the Milky Way. It is the galaxy that contains our
Why? What does the word ‘ornament’ mean?
solar system. Ask, What might be outside our
What items in the cave are ornaments? How do
solar system? If there is a solar system around
you know?
every star, how many solar systems might there
be? What could happen that might change the
temperature of the planets? If you were going
on a moon expedition, what might you need?
Why? If humans were going to live on the moon
what might they need?
Cause and effect
• Point to the Earth day/night picture. Ask, Why is
it night/day in this picture?
• Point to Mercury. Ask, Why is this the hottest
planet?

• Zodiac—Aquarius, Pisces, Aries, Taurus, Gemini,
• Point to Neptune. Ask, Why is this the coldest
Cancer, Leo, Virgo, Libra, Scorpio, Sagittarius,
planet?
Capricorn
• Point to the sun. Ask, Why is the sun hot?
• Earth—rotation, gravity, tides, oxygen
• Oxygen—breathe, inhale, exhale
• Space travel—spaceship, space shuttle, space
station
• Space travellers—Neil Armstrong, Buzz Aldrin
6

• Say, We can use alliteration to help us
understand or say things. For example, a
mighty man made a mission to Mars. Discuss
alliterations and their meanings. Ask children to
think of their own alliterations.
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• Discuss collective nouns related to the treasure
and pirates (e.g. band of pirates, cluster of
diamonds).
Singulars/plurals
• Point to the picture and discuss the collection of
objects in the treasure chests. Ask children to
categorise them as singular or plural.
Verb tenses: past, present, future
• Point to the scene in the treasure cave and
model appropriate verb tense. Continue
modelling and questioning to practise correct
verb tense.

• Pirates—sailors, sea, ship, parrot, earrings,
hook, wooden/peg leg, rum, whip, sword,
crossbones, skull, marooned, swag (gold and
riches), compass, scoundrel, buccaneers, booty,
hanged

• Say, We can use alliteration to help us
understand or say things. For example, glittering
gold, ruby red. Discuss alliterations and their
meanings. Ask children to think of their own
alliterations.

it will sell

• Pirates’ language—ahoy (hello), aye (yes), arr
(yes), blimey (wow), bounty (reward), bucko
(friend), ye (you), yer (your)

Under Water (pp. 12–13)

he sees
he is seeing

he will see

he stole
he was
stealing

he steals
he is stealing

he will steal

• Pirate ship—mast, sail, plank, crew, captain,
crow’s nest, deck, cutlass (sword), hull, Jolly
Roger (pirate flag), rigging (ropes, mast, sails),
telescope

she hid
she was
hiding

she hides
she is hiding

she will hide

she fought
she was
fighting

she fights
she is fighting

she will fight

Past

Present

Future

it sparkled
it was
sparkling

it sparkles
it is sparkling

it will sparkle

it sold
it was selling

it sells
it is selling

he saw
he was
seeing

• Jewellery—rings, watches, necklaces, jewellery
boxes
Spatial vocabulary and prepositions

Adjectives
• Point to people or items in the picture and
brainstorm words that describe them. These
adjectives may relate to: colour (e.g. red
(ruby, scarlet, crimson, burgundy), green
(olive, emerald, jade, bottle green, lime),
blue (sapphire, cobalt, navy, indigo), purple
(amethyst, violet, lavender, lilac, mauve, plum,
wine), brown (russet, auburn, brunette), gold,
silver, copper, orange, yellow), quantity (e.g. a
lot, more, less, few, fewer), size (e.g. big, small,
large, tiny, huge), texture (e.g. rough, smooth,
sharp, jagged, bumpy, soft) or appearance (e.g.
bright, sparkle, twinkle, shine, glisten, shiny).
Adverbs
• Brainstorm words that add to the meaning of
the verbs previously discussed, e.g. quickly,
slowly, excitedly, rapidly, steadily, carefully.

Skills to extend vocabulary
Convergent and divergent vocabulary
The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:
• Gold—bullion, ingots, bars, coins
• Precious stones—ruby, emerald, sapphire,
diamond
• Diamonds—stone, ground, coal, pressure, cut
• Diamond jewellery—rings, necklaces, earrings
• Precious metal—gold, copper, silver
• Pearls—oysters, sea, jewellery
• Treasure chest—box, crate, container, chest,
trunk
• Treasure—bury, hide, seize, steal
• Crown—coronet, tiara, circlet
• Artefacts—unique, ancient, rare, historical
• Ornaments —candelabra, vase

• Pirates—caves, islands, ports, escape, fight,
battles, death

• Brainstorm spatial vocabulary with children
(e.g. up, down, on, under, over, in, out, through,
around, behind, in front of, between, past, next
to, far away from).
• Point to various parts of the picture and ask
questions related to spatial vocabulary. For
example, ask, What is the crown near? What is
inside the treasure chest?
Sequencing vocabulary
• Discuss words that relate to when things
happen, e.g. before, after, next, last, morning,
afternoon, night, beginning, middle, end. Look at
the scene and discuss the possible sequence of
events that has happened or will happen. Say,
When do you think this treasure was put here?
What might have happened after the treasure
was put here? Say, If you were a pirate, what
would you do to make sure your treasure was
well hidden? What would you do first, next, last?

Thinking beyond
Inferring
• Point to the picture and say, This is a picture of
a cave with a treasure chest. Say, Where might
this cave be? Who might know about the cave?
Why are the pirates in the cave? Do you think
there are any more pirates? Who might the
treasure belong to? If you were going to hide
treasure, where would you hide it?
Cause and effect
• Point to the pirates. Ask, Why do the pirates
have to hide their treasure?
• Point to the older pirate’s hook. Ask, Why does
this pirate have a hook?
Simple figurative language
• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
that show what we know about pirates and
treasure.
• Say, We can use similes to help us understand
things by comparing them to something else.
For example, as good as gold, shines like a
diamond, water shone like dazzling diamonds.
Discuss the similes and their meanings. Ask
children to think of their own similes.

Grammatical concepts
Nouns/Verbs
• Have children look at the picture. Ask, What is
this a picture of?
• Point to the picture and ask, What can you
see in this picture? (e.g. animals, land, ocean,
plants)
• Point to each individual animal (e.g. whale,
seal, octopus, coral, clam, eel, shark, stingray,
plankton, fish, jellyfish, squid, shrimp/prawn,
dugong, dolphin, seahorse, seagull, albatross,
sea turtle, walrus). Ask, What is this called?
What type of animal is this? What does this
animal look like? What skin covering does it
have? What is it doing? Where else could you
find this animal? What does this animal eat?
How does this animal move? Is this animal a
mammal, reptile, bird, amphibian? How does
this animal rear its young?
• Point to the octopus and say, ‘Octo’ means
eight. Ask, Why do you think this sea creature is
called an octopus?
• Point to the seaweed. Ask, What is this called?
Where else could you find it? What does it look
like?
• Point to the individual land formations in the
picture (e.g. sand, cave, rock pool, cliff, ocean
floor, rocks, trench). Ask, What is this called?
Where else could you find it? What does it look
like?
• Point to the ocean and the waves. Discuss
movement of waves/water (e.g. swell, tides,
crashing, white-capped, wave break, calm,
rough).
• Point to the man-made items in the picture
(e.g. shipwreck, treasure). Ask, What is this
called? How did it get here?
Singulars/plurals
• Point to the objects in the border around the
picture. Ask children to find these objects, alone
or grouped, in the picture. Find an animal/
animals and model correct language. Point to
a whale and say, I can see a whale. Point to
two whales and say, I can see two whales. Say,
Sometimes we add ‘s’ to the end of words to
show that there is more than one. Discuss and
model when ‘s’ is not added to the end of words
(e.g. two fish, three deer, four mice, five men).
Say, Sometimes we do not have to add ‘s’ to the
end of words to show that there is more than
one. Sometimes a word changes to show more
than one.
• Discuss collective nouns. These are words that
can be used to show that there is more than
one (e.g. school of fish).
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Verb tenses: past, present, future
• Point to animals and discuss their movement/
actions in relation to modelling verb tense,
e.g. say, Look at the shark. Ask, What has it
just done? What is it doing? What will it do?
Continue modelling and questioning for other
animals.
Future

• Sea animals—whale, seal, octopus, coral, clam,
eel, sharks, stingray, plankton, fish, jellyfish,
squid, shellfish, shrimps/prawns, dugong,
dolphin, seagulls, albatross
• Whale—spout, dive, large, mammal, blowhole,
blubber
• Coral—polyps, reefs, protective tubes, shelter
• Sea animal coverings—blubber, shell, scales

Past

Present

she swam
she was
swimming

she swims
she will swim
she is swimming

she dived
she was
diving

she dives
she is diving

she will dive

• Plants—seaweed, kelp forests

she floated
she was
floating

she floats
she is floating

she will float

• Land formations—caves, rock pool, cliffs, ocean
floor, cliff on ocean floor/trenches, continental
shelf

they ate
they were
eating

they eat
they are eating

they will eat

they grew
they were
growing

they grow
they are growing

they will
grow

he rose
he was rising

he rises
he is rising

he will rise

he sank
he was
sinking

he sinks
he is sinking

he will sink

Adjectives

• Dangerous sea animals—poisonous, poison,
venom, stingers, nippers, teeth, tentacles
• Plankton—microscopic, food, tiny plants and
animals, float

• Wrecks—shipwrecks, treasure, relics, anchor,
sunk, cargo, wreckage
• Waves—swells, wave caps, wave break
• Tides—high tide, low tide, rise, fall, moon,
magnetic force, currents
• Shipwrecks—treasure (jewels, silver, gold,
copper, bracelets, necklaces, crown, tiaras,
coins, nuggets)
Spatial vocabulary and prepositions

Inferring
• Point to individual creatures that live deep in the
ocean (e.g. pygmy shark). Ask, Why does it look
like this? What would be the advantage of it
glowing? Point to the turtle near the shore. Ask,
Why might the turtle be heading towards the
shore? Point to the fish in and around the coral.
Ask, Why might the fish be here? Point to the
plankton. Ask, What might eat the plankton?
Cause and effect
• Point to the shipwreck. Ask, Why is it on the
bottom of the ocean?
Simple figurative language
• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
that show what we know about underwater
habitats.
• Say, We can use similes to help us understand
things by comparing them to something else.
For example, as calm as a millpond (referring
to water), as rough as sandpaper (referring to
ocean waves), as flat as a pancake (referring
to a calm ocean), as clear as a bell (referring
to clear water). Discuss the similes and their
meanings. Ask children to think of their own
similes.

• Brainstorm spatial vocabulary with children in
relation to position and movement of animals
(e.g. up, down, on, under, over, in, out, through,
around, behind, in front of, between, past, next
to, far away from). For example, ask, What is the • Say, We can use alliteration to help us
understand or say things. For example, slimy
shark near? What is under the water? What is
seaweed, waves washing wildly. Discuss
on top of the water? What is the dugong doing?
alliterations and their meanings. Ask children to
Where are the fish? What is in the treasure box?
think of their own alliterations.
Language of quantity and size

• Point to various animals or items in the picture
and brainstorm words that describe them.
These adjectives may relate to: colour (e.g. red, • Discuss words related to quantity and size, e.g.
bigger, smaller, miniature, microscopic, larger,
orange, yellow, blue, purple, maroon, teal, aqua,
wider, taller, more, less. For example, say, The
turquoise, green), quantity (e.g. more, less, few,
plankton is microscopic. This means it is so
fewer), size (e.g. big, small, large, tiny, huge),
small that you need a microscope to see it.
texture (e.g. rough, smooth, bumpy, grainy, soft,
slimy, slippery) or appearance (e.g. bright, shiny, • Discuss the size of animals in the picture. Say,
dull, glistening).
Some animals have been drawn smaller to
make them appear further away. The plankton
Adverbs
has been drawn in the forefront of the picture
• Brainstorm words that add to the meaning of
because it is so small.
the verbs previously discussed, e.g. quickly,
Sequencing
vocabulary
slowly, gracefully, carefully, rapidly, steadily.
• Discuss words that relate to when things
Skills to extend vocabulary
happen, e.g. before, after, next, last. Look at
Convergent and divergent vocabulary
different aspects of the scene and discuss the
sequence of events that have happened or will
The following list suggests how vocabulary can be
happen. Point to the waves breaking on the
categorised to extend children’s thinking. Through
shoreline and discuss the tides. For example,
discussion and modelling, you can show how
ask, What happens after the tide has come
words and word concepts are linked by looking at
in? What happens after the tide has gone out?
similarities and differences between them. This
Point to various animals in the scene. Ask, What
enables children to extend their vocabulary and
do you think this animal will do next? What
build up a bank of related words. Here are some
do you think it was doing before it was here?
examples:
Ask, Do you think this picture is in the morning,
• Ocean—salt, water, sand, waves
afternoon or night? Why?
• Water—calm, rough, choppy, swell, smooth, flat
• Water temperature—freezing, cold, warm, tepid,
hot
• Ocean—depth, shallow, deep-ocean, shoreline
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Thinking beyond
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Countries (pp. 14–15)

Grammatical concepts
Nouns
• Have children look at the picture. Ask, What are
these pictures of?
• Discuss the country that the children live in.
Say, Can you find the country on one of the
maps? Discuss other countries of interest. Ask,
What country were you born in? What country
were your parents/grandparents born in?
• Point to the three-dimensional (3-D) pictures
and say, The Earth is round. These pictures
show us different views of the Earth.
• Point to the two-dimensional (2-D) map and
say, This map is a flat map that shows all the
countries of the world. Discuss markings on
maps that give us information (e.g. different
colours to indicate different countries, compass,
longitudinal lines/north–south lines, latitudinal
lines/east–west lines, equator–line running
halfway between the North Pole and the South
Pole).
• Discuss the terms ‘continents’ (Australia,
Africa, Europe, Antarctica, South America, North
America, Asia) and ‘countries’.

• Ask children to locate different countries on
the map. For example, ask, Where is the USA,
Australia, India, China, England, Egypt? Ask
children to locate the compass on the map.
Discuss bearings. For example, ask, What way
is north, south, east, west? Ask children to look
at the longitudinal/latitudinal lines on the map.
Ask children to locate the latitudinal line that is
halfway between the North Pole (top of the map)
and the South Pole (bottom of the map). Say,
This is the equator. It is an imaginary line that
divides the top and bottom halves of the Earth.
The top half is called the Northern Hemisphere
and the bottom half is called the Southern
Hemisphere.
• Discuss the size of countries and whether they
are surrounded by ocean, have part of their land
adjoining water, or none of their land adjoining
water.
• Point to the latitudinal line that represents the
equator. Discuss a country’s temperature in
relation to its proximity to the equator. Ask,
Where is the weather more likely to be hot and
tropical? Where is the weather more likely to be
cold? Discuss weather conditions (e.g. tropical,
humid, sultry, hot, searing, monsoons, blizzards,
freezing, chilly, snow, rain, wind).
Adjectives
• Point to various countries and brainstorm words
that describe them. These adjectives may relate
to: colour (e.g. red, blue, green, brown, beige,
yellow, grey, orange, white), quantity (e.g. a lot,
more, less, few, fewer) or size (big, small, large,
tiny, huge, enormous). For example, point to
Australia and say, Australia is this large yellow
country. It is surrounded by water.

• Extreme weather—tsunamis, cyclones,
tornadoes, hurricanes, electrical storm,
thunderstorm, torrential rain, flooding, drought
• Extreme events—volcanoes, earthquakes,
bushfires
• World—equator, Tropic of Cancer, Tropic of
Capricorn, longitude, latitude
• World—hemispheres, continents, countries,
states, territories, towns, cities, villages
• Continents—Australia, Europe, Antarctica, North
America, South America, Africa, Asia
• Countries—USA, Australia, India, England,
Indonesia, Japan, Korea, etc.
• Hemispheres—Northern, Southern, North Pole,
South Pole
• Countries—language, culture, celebrations,
climate
• Natural wonders—Uluru, Grand Canyon,
Amazon River, Sahara Desert, Nile River,
Himalayas
• Man-made wonders—Eiffel Tower, Great
Wall of China, Big Ben, pyramids, Colosseum,
Parthenon, Statue of Liberty
• Structures—ancient, old, ruins, modern
Spatial vocabulary and prepositions
• Brainstorm spatial vocabulary with children that
refers to the location of countries in relation to
each other (e.g. near, between, next to, far away
from). Ask children to use this vocabulary to
describe the location of one country in relation
to another, for example, ‘Australia is far away
from England’.
• Brainstorm mnemonics related to direction
(e.g. NESW–Never Eat Soggy Weetbix).

Skills to extend vocabulary

Language of quantity and size

Convergent and divergent vocabulary

• Discuss words related to size, e.g. bigger,
smaller, larger, wider, more, less. For example,
point to India and ask, Is this country bigger or
smaller than China? Which is the biggest island
in the world?

The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:
• Maps—2-D, 3-D, GPSs (global positioning
systems)
• World/Earth—planet, Milky Way, solar system,
moon, sun, stars
• World/Earth—sphere, rotates, globe, gravity
• World/Earth—land, oceans, rivers

Thinking beyond
Inferring
• Point to the map and say, This is where you are.
Select various places and ask, How do you think
you could get to this place? (e.g. walk, drive, fly,
by boat). How long do you think it might take
you to walk/drive/fly/sail to this place? Why?
What other things are on the Earth that you
cannot see in this picture?

Cause and effect
• World/Earth—continental plates, plate tectonics, • Point to the map. Ask, What will happen if
fault lines
the temperature on the Earth rises? What will
happen if the sea level rises?
• Atmosphere—troposphere, stratosphere,
mesosphere, thermosphere
Simple figurative language
• Land—savannah, desert, grassy plain, forest,
• Discuss figurative language (e.g. using sounds,
rainforest, hill, mountain, valley, gorge, canyon,
and images or pictures in our heads as a way
island
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
• Water—river, creek, stream, lake, ocean
(similes) to write different phrases/sentences
• Marsh—estuary, swamp, quicksand
that show what we know about countries of the
• Ocean—sea, tides, waves
world.
• Weather conditions—tropical, humid, sultry, hot,
searing, monsoons, blizzards, freezing, chilly,
snow, rain, wind

• Say, We can use similes to help us understand
things by comparing them to something else.
For example, as cold as the North Pole, a garden
like a jungle. Discuss the similes and their
meanings. Ask children to think of their own
similes.
• Say, We can use alliteration to help us
understand or say things. For example,
elongated, elegant Eiffel Tower. Discuss
alliterations and their meanings. Ask children to
think of their own alliterations.

Desert (pp. 16–17)
Grammatical concepts
Nouns/Verbs
• Have children look at the pictures. Say, These
pictures show two very different deserts. A
desert is a place that is barren. Point to the
deserts and ask, What type of desert could this
be? Discuss the concept of hot and cold. Say,
This desert is called a hot desert and this desert
is called a cold desert.
• Point to each geographical formation in the hot
desert picture (e.g. sand dunes, stony surfaces,
rocky terrain). Ask, What is this called? What
does it look like? What is it made of? Where else
have you seen this?
• Point to vegetation in the hot desert picture.
Say, Some hot deserts have little vegetation
and others have some vegetation. Point to
the various types of desert vegetation (e.g.
barrel cactus, Peyote cactus, date/doum palm,
grasses, tumbleweed). Ask, What is this/are
these called? What does it/do they look like?
What is it/are they made of? Where else have
you seen this/these? Say, Plants that live in
the desert need to collect and store water, and
survive with little water.
• Point to the oasis. Say, This is a desert
oasis. Plants can grow here because of an
underground water source.
• Point to the mirage. Say, This is a mirage.
Sometimes a mirage can make people in the
desert think they can see water—but it is just
in their imagination.
• Point to each animal in the hot desert picture
(e.g. rodent, lizard, insect, snake, scorpion,
camel). Ask, What is this animal called? Where
else could you see an animal like this? What
does this animal need to survive? How does this
animal move? Categorise the animals according
to their habitat (e.g. land/air/water).
• Point to the man-made structures in the hot
desert picture (e.g. tents, mud huts, thatched
huts). Ask, What is this called? What is it made
from?
• Point to the people in the hot desert picture (e.g.
nomads, people on camel trains). Ask, What do
you call people who move around in the desert?
• Point to each geographical formation in the cold
desert picture (e.g. ice, snow, glacier, iceberg,
iceshelf (floating ice front), ice walls (resting on
ground), mountains, blue ice). Ask, What is this
called? What is it made from? Have you seen
this before?
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• Point to each animal in the cold desert picture
(e.g. penguin, seal, albatross, whale). Ask,
What is this animal called? Where else could
you see an animal like this? What does this
animal need to survive? How does this animal
move? Categorise the animals according to their
habitat (e.g. land/air/water).
• Point to the man-made items in the cold desert
picture (e.g. scientific station, igloo, gauge,
sleds, seaplane). Ask, What is this called? Why
would this be in a cold desert?
Singulars/plurals
• Point to the objects in the border around the
picture. Ask children to find these objects, alone
or grouped, in the picture. Find an item and
model correct language e.g. sand dune/sand
dunes, camel/camels.

Skills to extend vocabulary

Sequencing vocabulary

Convergent and divergent vocabulary

• Discuss words that relate to when things
happen, e.g. before, after, next, last, morning,
afternoon, night, beginning, middle, end. Look at
the scene and discuss the sequence of events
that has happened. Point to the cold desert
and discuss the sequence of events that make
ice. Say, What is ice made from? How is ice
made? What happens first? What happens to ice
after the sun shines on it? What is left after ice
melts?

The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:
• Deserts—hot, cold
• Desert—arid, dry terrain, dryness, barren,
harsh, desolate, limited rainfall, moisture deficit,
sparse, low humidity, temperature, radiation

Thinking beyond
Inferring

• Point to the hot or cold desert picture and ask,
What is the weather like here? How can you
tell? What type of animals might live here? What
might they need to look like? What might they
• Antarctic—cold, dry, windy, low rainfall
• Point to one cactus and say, Here is a cactus.
need to be able to do to survive? If you were to
Discuss the plural of the word ‘cactus’. Point to • Hot deserts—Sahara Desert (Africa), Arabian
live here what would you need? Why? Why does
Desert (Middle East), Gobi Desert (Asia), Kalahari
several cacti and say, Here are some cacti.
a camel have a hump? (fat storage)
Desert (Africa), Great Victorian Desert (Australia),
Verb tenses: past, present, future
Cause and effect
Syrian Desert (Middle East), Great Basin Desert
• Point to various items in the desert pictures (e.g.
(North America)
• Point to the cold desert picture. Ask, Why is
ice, sand, camels) and model appropriate verb
there limited vegetation in a cold desert? Why
• Heat—searing, stifling, intense, dry, humid,
tense. Continue modelling and questioning to
does snow melt?
boiling
practise correct verb tense.
•
Point
to the hot desert picture. Ask, Why do
• Landscape—limited growth, sand dunes, stony
desert plants have few leaves? Why is there
surfaces,
rocky
terrain,
limited
vegetation
Past
Present
Future
sand in a desert?
• Vegetation—sparse, non-existent
she shifted
she shifts
she will shift
Simple
figurative language
• Desert—dunes, oasis, mirage, illusion,
she was
she is shifting
• Discuss figurative language (e.g. using
tumbleweed, cactus, camel, sandstorm, camel
shifting
sounds, and pictures in our heads as a way of
train
saying something). Say, We can use sounds
she walked
she walks
she will walk
• Cactus—water conservation, succulent, spines,
(alliteration) and images/pictures in our heads
she was
she is walking
absorb, store
(similes) to write different phrases/sentences
walking
• Sand—grains, silicon, fine rocks and minerals,
that show what we know about deserts.
gritty, weathering
he saw
he sees
he will see
• Say, We can use similes to help us understand
• Mirage—optical illusion, hallucination, deceive
he has seen
he is seeing
things by comparing them to something else.
senses, appear, misinterpretation
For example, as cold as ice, cooler than a polar
he broke
he breaks
he will break
• Oasis—haven, sanctuary
bear’s toenails. Discuss the similes and their
he was
he is breaking
meanings. Ask children to think of their own
•
Camels—hoof,
hump/s,
long
eyelashes
breaking
similes.
• Camel’s hump—fat storage, protects from
he melted
he melts
he will melt
• Say, We can use alliteration to help us
radiant heat
he was
he is melting
understand or say things. For example,
Spatial vocabulary and prepositions
melting
mysterious mirage miraculously melts away.
• Brainstorm spatial vocabulary with children
Discuss alliterations and their meanings. Ask
they froze
they freeze
they will
(e.g. up, down, on, under, over, in, out, through,
children to think of their own alliterations.
freeze
they were
they are freezing
around, behind, in front of, between, past, next
freezing
to, far away from).
Adjectives
• Point to various people, animals or items in the
picture and brainstorm words that describe
them. These adjectives may relate to: colour
(e.g. blue, white, grey, black, green, yellow,
beige, cream), quantity (e.g. a lot, more, less,
few, fewer), size (e.g. big, small, large, tiny,
huge), texture (e.g. rough, smooth, bumpy, soft,
slippery, dry, hot, cold, freezing, grainy, sandy)
or appearance (bright, shiny, dull).
Adverbs
• Brainstorm words that add to the meaning of
the verbs previously discussed, e.g. quickly,
slowly, rapidly, steadily.
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• Polar deserts—Antarctic, Arctic region, snow,
South Pole, North Pole

• Point to various parts of the picture and ask
questions related to spatial vocabulary. For
example, point to a camel and ask, What is
behind this camel? What is in front of this
camel? Point to the oasis and ask, What is
around this oasis? Point to the iceberg and ask,
What is under the iceberg?
Language of quantity and size
• Discuss words related to quantity and size,
e.g. bigger, smaller, larger, wider, taller, more,
less. For example, point to two different-sized
icebergs and ask, Which iceberg is bigger/
smaller?
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Mythical Creatures (pp. 18–19)
Grammatical concepts
Nouns/Verbs

• Have children look at the picture. Ask, What is
this a picture of? Say, These creatures are all
mythical creatures. A mythical creature is a
made-up creature. A legend is a story handed
down by tradition. Legends are non-historical
and are often exaggerated, but have some
elements of truth (e.g. sailors who told tales of
mermaids probably did see something lying on
rocks, but it was most likely seals).
• Discuss how mythical creatures have evolved.
Say, Mythical creatures were created by
people to give meaning to happenings that
they could not explain (e.g. rainbow serpent,
mermaid, Loch Ness monster) or for stories
or entertainment (e.g. leprechauns, centaur,
Minotaur, unicorn, dragon, Pegasus).

• Point to the picture and ask, What mythical
creatures can you see? (leprechaun, centaur,
Minotaur, unicorn, rainbow serpent, mermaid,
dragon, Loch Ness monster, Pegasus)
• Point to each individual mythical creature and
ask, What is this creature? What does it look
like? Who created it? What stories are there
about this mythical creature? What does this
creature usually do?

• Mermaid—sailors, optical illusion, seals, adored
• Leprechaun—tiny man, myth
• Leprechaun—Irish, short, green, luck, rainbows,
gold
• Centaur—man’s head and torso on a horse’s
body, myth
• Centaur—guardian, strength, unity
• Minotaur—bull’s head on a man’s body, myth

• Discuss myths and legends (e.g. their origin, the
art of story-telling).

• Minotaur—beast, appeased by sacrifice,
aggression, fear

• Categorise mythical creatures by their body
parts.

• Unicorn—horse with a horn, myth

Verb tenses: past, present, future

• Rainbow serpent—snake, reptile

• Point to the mythical creatures and model verb
tense in relation to what they are doing, could
have done or might do in the future.

• Rainbow serpent—Aboriginal, Dreamtime, story
time, legend

• Unicorn—beautiful, fairies, hope, elegant

• Dragon—fire-breathing, myth
• Dragon—fire, princess, prince, rescue, slay,
caves, fierce, grand

Past

Present

Future

it swam
it was
swimming

it swims
it is swimming

it will swim

it flew
it was flying

it flies
it is flying

it will fly

• Pegasus—horse with wings, myths

it fought
it was
fighting

it fights
it is fighting

it will fight

• Pegasus—elegant, revered, respected,
honourable

it appeared
it was
appearing

it appears
it is appearing

it will appear

it imagined
it was
imagining

it imagines
it is imagining

it will
imagine

• Loch Ness monster—Scotland loch/lake
• Loch Ness monster—unknown, illusionary,
legend

Language of quantity and size

Adjectives
• Point to mythical creatures in the picture and
brainstorm words that describe them. These
adjectives may relate to: colour (e.g. red, blue,
green, brown, black, grey, olive green, khaki,
purple, pink, yellow, orange, silver), size (e.g.
big, small, large, tiny, huge, enormous), texture
(e.g. rough, smooth, bumpy, soft, jagged) or
appearance (e.g. bright, shiny, dull, plain,
colourful).
Adverbs
• Brainstorm words that add to the meaning of
the verbs previously discussed, e.g. quickly,
slowly, rapidly, elegantly, gracefully, suddenly,
steadily, carefully, ferociously.

• Discuss words related to quantity and size,
e.g. bigger, smaller, larger, wider, taller, more,
less. For example, point to two different-sized
mythical creatures and ask, Which is the
smaller mythical creature? Repeat with other
creatures.

Thinking beyond
Inferring
• Point to the dragon and ask, Why might a
dragon be scary? Why might a dragon live in a
cave? Why might dragons breath fire?

• Point to Pegasus and ask, What might be the
advantage of being a horse with wings?

Convergent and divergent vocabulary

Cause and effect

The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:

• Point to the mermaid and ask, Why do
mermaids live in water?

• Mythical creatures—countries, cultures

• Say, We can use alliteration to help us
understand or say things. For example, a
laughing leprechaun leaps like a leopard.
Discuss alliterations and their meanings. Ask
children to think of their own alliterations.

Tropical (pp. 20–21)
Grammatical concepts
Nouns/Verbs
• Have children look at the picture. Ask, What is
this a picture of?
• Point to the picture and ask, What things can
you see in this picture? Discuss that the picture
is of a tropical rainforest. Say, In a tropical
rainforest there are lots of different animals and
plants. Say, It rains a lot in tropical rainforests.
The rain enables the tropical plants to grow.
• Point to the plants in the picture. Say,
‘Vegetation’ is another word for ‘plants’. Ask,
What vegetation can you see? (e.g. sapling,
strangler fig, Venus flytrap, mangroves, banana
tree, avocado tree, fern, moss, lichen, fungi,
vines). Say, Look at the layers of vegetation:
close to the forest floor (shrubs/sub-canopy),
in the middle of the forest, in the canopy. Ask,
What do the different layers of vegetation look
like?
• Point to the animals in the picture (e.g. toucan,
spider monkey, sloth, boa constrictor, frog ,
butterflies, beetle, green tree snake, termites,
earthworm). Ask, What is this animal called?
How does this animal move? What does this
animal look like? Where is this animal? (e.g.
forest floor, canopy)

• Point to the mermaid and ask, Why might sailors • Point to the landforms in the forest (e.g. river,
confuse a seal with a mermaid?
waterfalls, mangroves) Ask, What are these
• Point to the rainbow serpent and ask, Why might
called? What are they made of? What is in/on/
the Aboriginals have created this creature?
around them?
• Point to the unicorn and ask, What might be the • Discuss the climate of rainforests. Brainstorm
advantage of having a horn?
wet weather words and their meanings
(e.g. humid–heat, wet, hot, steamy, sultry,
• Point to the centaur and ask, What might be the
condensation, muggy, sticky, clammy, damp,
advantage of having the head and torso of a
moist; rain–heavy, torrential, monsoonal,
man and the body of a horse?
downpour, precipitation).
• Point to the leprechaun and ask, Why might the
Singulars/plurals
leprechaun be small?

Skills to extend vocabulary

• Mythical creatures—myths, legends, folk tales,
untruths, mystical

• Say, We can use similes to help us understand
things by comparing them to something else.
For example, as fiery as a dragon, as mysterious
as the Loch Ness monster. Discuss the similes
and their meanings. Ask children to think of
their own similes.

Simple figurative language
• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
that show what we know about mythical
creatures.

• Point to the objects in the border around the
picture. Ask children to find these objects, alone
or grouped, in the picture. Find an item and
model correct language. Point to a butterfly
and say, I can see one butterfly. Point to more
than one butterfly and say, I can see several
butterflies.
• Discuss other words that can be used to show
that there is one or more than one, e.g. only
one bird, a single bird, several birds, a group of
birds, many birds, lots of birds.

• Mermaid—half-fish/half-woman, legend
Engage Literacy Oral Language Book D – Teaching Notes
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Verb tenses: past, present, future
• Point to animals and vegetation in the picture
and model verb tense, e.g. say, This vine has
crept up the tree. This vine is creeping up the
tree. This vine will creep up the tree. Continue
modelling and questioning to practise correct
verb tense.
Past

Present

Future

it rained
it was raining

it rains
it is raining

it will rain

she flew
she was
flying

she flys
she is flying

she will fly

he swung
he was
swinging

he swings
he is swinging

he will swing

they grew
they were
growing

they grow
they are growing

they will
grow

they crept
they were
creeping

they creep
they are
creeping

they will
creep

Adjectives

• Butterfly (head)—antenna, compound eye,
proboscis (mouth-like tube)
• Butterflies (thorax)—hindwing, forewing, legs
• Butterflies (abdomen)—digestion, reproduction
Spatial vocabulary and prepositions

Skills to extend vocabulary
Convergent and divergent vocabulary
The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:
• Tropical rainforests—equator, river, waterfalls,
vegetation, animals, swamps, mangroves
• Tropical weather/climate—humid, heat, wet,
hot, steamy, sultry, monsoons, torrential rain,
muggy, sticky, clammy, damp, moist
• Rain—heavy, torrential, monsoonal, downpour,
precipitation, condensation, moisture
• Vegetation—vines, canopy, roots, taproots,
foliage, leaves, plants, branches
• Vines—creep, cling, attach, twine, twist, adhere
• Vegetation—pores, sapling, strangler fig, Venus
flytrap, mangroves, banana tree, avocado tree,
fern, moss, lichen, fungi
• Animals—toucan, spider monkey, sloth, boa
constrictor, frog, butterflies, beetle, green tree
snake, termites, earthworm
12

Ancient Egypt (pp. 22–23)

• Brainstorm spatial vocabulary with children
(e.g. up, down, on, under, over, in, out, through,
around, behind, in front of, between, past, next
to, far away from).

Grammatical concepts

• Point to various parts of the picture and ask
questions related to spatial vocabulary. For
example, ask, What is the frog on? What is next
to the large fern? What is the green tree snake
between?

• Have children look at the picture. Ask, What
is this a picture of? Say, This is a picture
of Ancient Egypt. Ask, What does the word
‘ancient’ mean? Where is Egypt? Locate Egypt
on the countries spread (pp. 14–15).

Language of quantity and size

• Point to the pyramids and sphinx and ask, What
is this called? Discuss characteristics of the
pyramids and sphinx. Ask, What is a pyramid/
sphinx made of? (stone) What shape is it? What
is its purpose?

• Discuss words related to quantity and size, e.g.
bigger, smaller, larger, wider, taller, more, less.
Ask children to find examples in the picture to
match these words, e.g. point to two differentsized leaves and say, This leaf is bigger than
that one. Repeat with other plants and animals
in the rainforest.
Sequencing vocabulary
• Discuss words that relate to when things
happen, e.g. before, after, next, last, morning,
afternoon, night, beginning, middle, end. Look at
different aspects of the scene and discuss the
sequence of events that has happened or will
happen. Point to various animals in the picture
and say, What do you think this animal will do
next? What do you think it was doing before it
was here? Ask Do you think this picture is in the
morning, afternoon or night? Why?

• Point to various items in the picture and
brainstorm words that describe them. These
adjectives may relate to: colour (e.g. red, blue,
green, lime, jade, olive, yellow), quantity (e.g. a
lot, more, less, few, fewer), size (e.g. big, small,
large, tiny, huge), texture (e.g. rough, smooth,
bumpy, soft, slippery) or appearance (e.g. bright,
shiny, dangly).
Thinking beyond
Adverbs
Inferring
• Brainstorm words that add to the meaning of
the verbs previously discussed, e.g. quickly,
slowly, rapidly, steadily, carefully.

• Say, We can use alliteration to help us
understand or say things. For example, the
sleepy sloth slowly slumps. Discuss alliterations
and their meanings. Ask children to think of
their own alliterations.

• Point to the picture and ask, Why might there be
different layers of plants in a rainforest? What
might happen to the leaves when it rains? Why
might rainforest plants have big leaves? Why
are there plants living on other plants in the
rainforest? Point to an animal. Ask, What might
this animal eat? Discuss environmental issues.
Ask, Why might rainforests be declining/getting
smaller?
Cause and effect
• Point to the picture and ask, Why is it hot in a
rainforest?
• Point to the waterfall and ask, Why does water
fall from a waterfall?
Simple figurative language
• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
that show what we know about life in tropical
rainforests.
• Say, We can use similes to help us understand
things by comparing them to something else.
For example, a bedroom like a jungle, as lazy as
a sloth, as cheeky as a monkey, as humid as a
sauna. Discuss the similes and their meanings.
Ask children to think of their own similes.
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Nouns/Verbs

• Point to the desert, the Nile River and the
oasis, and ask, What is this called? Discuss
the characteristics of these features. Ask, What
makes a desert (e.g. sand, sand dunes, sand
grains), a river (e.g. water, bank, reeds, flax) and
an oasis (e.g. palms, water)? What are the main
features of deserts/rivers/oases?
• Discuss living creatures. Ask children to
identify the living creatures in the scene (e.g.
camels, Ancient Egyptian people, scarab beetle,
scorpion, jackal, cat, snake, crocodiles). Point to
various living creatures and ask, What do you
call this? What does it look like? What does it
do?
• Point to the pyramids and discuss features
associated with them (e.g. mummies, urns,
crypt, passageway, secret entrances, tomb
robbers, vandals, booby traps, treasures, tombs,
maps, tablets, pottery, jewels, hieroglyphic
tablets). Ask, What is this called? What is it used
for? Why is it located here? What is it made of?
What is its purpose?
• Discuss how pyramids were built. Discuss
stones (e.g. rectangular prisms, heavy).
• Point to the mirage and discuss. Ask, What is
a mirage? What factors enable people to see a
mirage? Where are mirages likely to be found?
Why?
• Identify Ancient Egyptian people in the scene.
Discuss their clothing and accessories (e.g.
headdresses, linen, skirts, jewellery–necklace/
bracelet, makeup). Ask, What do you call this?
Why do they wear this?
Singulars/plurals
• Point to the objects in the border around the
picture. Ask children to find these objects, alone
or grouped, in the picture. Find an item and
model correct language. Point to a pyramid and
say, I can see one pyramid. Point to the three
pyramids and say, I can see three pyramids.
Sometimes we add ‘s’ to the end of words to
show that there is more than one.
• Discuss other words that can be used to show
that there is one or more than one, e.g. only
one, a single pyramid, many pyramids, lots of
pyramids, a few pyramids, a couple of pyramids.

Verb tenses: past, present, future

• Ruins—ancient, old, artefacts

Cause and effect

• Point to objects and people and model verb
tense, e.g. say, The tomb robbers have stolen
from the tomb. The tomb robbers are stealing
from the tomb. The tomb robbers will steal from
the tomb.

• Artefacts—precious, religion, afterlife, beliefs
• Egyptian Gods—Ra (sun god), Geb (god of the
Earth), Seth (god of the desert)

• Point to the oasis and ask, Why are there palm
trees and water at the oasis?

• Discuss other verbs associated with the scene
and continue modelling and questioning to
practise correct verb tense.
Past

Present

Future

she stored
she was
storing

she stores
she is storing

she will store

she built
she was
building

she builds
she is building

she will build

he saw
he was
seeing

he sees
he is seeing

he will see

he stole
he was
stealing

he steals
he is stealing

he will steal

• Egyptians—pharaohs (kings and queens of
Egypt)
• Mirage—illusion, oasis
• Egyptian animals—scarab (beetle), scorpion,
camel, jackal, cat, cattle, snake, crocodile
• Desert—oasis, palms, sand, sand dunes, hot,
humid, arid
• Nile—river, water, reeds, flax, boats, irrigation
• Nile—barges (felucca), sail, oars, slaves
• Clothing—headdress, linen, skirt, jewellery
(pendant, bracelet), makeup
Spatial vocabulary and prepositions

Adjectives
• Point to various people, animals or items in the
picture and brainstorm words that describe
them. These adjectives may relate to: colour
(e.g. gold, silver, red, blue, green, beige, brown,
white), quantity (e.g. a lot, more, less, few,
fewer), size (e.g. big, small, large, tiny, huge),
texture (e.g. rough, smooth, bumpy, soft, grainy,
sandy) or appearance (bright, shiny, shimmery).
Adverbs
• Brainstorm words that add to the meaning of
the verbs previously discussed, e.g. quickly,
slowly, rapidly, elegantly, gracefully, suddenly,
steadily, carefully,

Skills to extend vocabulary
Convergent and divergent vocabulary
The following list suggests how vocabulary can be
categorised to extend children’s thinking. Through
discussion and modelling, you can show how
words and word concepts are linked by looking at
similarities and differences between them. This
enables children to extend their vocabulary and
build up a bank of related words. Here are some
examples:
• Egypt—pyramids, sphinx, desert, Nile, ancient
• Pyramids—mummies, urns, crypt, passageway,
secret entrances, tomb robbers, vandals, booby
traps, treasures, tombs, maps, hieroglyphic
tablets, pottery, jewels
• Hieroglyphics—symbols, writing, language
• Hieroglyphics—papyrus (paper-like material
from papyrus plant), wood, engraved, message
• Pyramids—slaves, build, rollers, drag,
stonemasons, rectangular prism blocks,
three‑and four-sided pyramids
• Mummies—death, afterlife, embalm, preserved,
bandages, mummification, protection
• Mummies—humans (e.g. Tutankhamen),
animals

• Brainstorm spatial vocabulary with children
in relation to pathways through and around
pyramids, and the position of artefacts in
pyramids (e.g. up, down, on, under, over, in, out,
through, around, behind, in front of, between,
past, next to, far away from).

• Point to the mirage and ask, Why do people see
mirages in the desert?
Simple figurative language
• Discuss figurative language (e.g. using sounds,
and images or pictures in our heads as a way
of saying something). Say, We can use sounds
(alliteration) and images/pictures in our heads
(similes) to write different phrases/sentences
that show what we know about Ancient Egypt.
• Say, We can use similes to help us understand
things by comparing them to something else.
For example, as good as gold, as mysterious
as the sphinx, as old as the pharaohs. Discuss
the similes and their meanings. Ask children to
think of their own similes.
• Say, We can use alliteration to help us
understand or say things. For example, the
sun surrounds the sandy sphinx. Discuss
alliterations and their meanings. Ask children to
think of their own alliterations.

• Point to various parts of the picture and ask
questions related to spatial vocabulary. For
example, ask, What pathway could be taken to
get inside the pyramid/tomb? What is next to
the sphinx?
Language of quantity and size
• Refer to the pyramids and artefacts and discuss
words related to quantity and size, e.g. bigger,
smaller, larger, wider, taller, more, less. For
example, point to the pyramids and ask, Which
pyramid is bigger? Which tomb has more
jewels? Look at the perspective of the drawing
and discuss how items in the foreground look
bigger than those in the background.
Sequencing vocabulary
• Discuss words that relate to when things
happen, e.g. before, after, next, last, morning,
afternoon, night, beginning, middle, end. Look
at different aspects of the scene and discuss
the sequence of events that has happened or
will happen. Point to various slaves building the
pyramid. Say, What do you think this slave will
do next? What do you think they were doing
before they were here?

Thinking beyond
Inferring
• Point to the picture and discuss things that
could have happened in Ancient Egypt. Say,
Looking at the picture can tell us a lot about
what Ancient Egyptians valued and how they
lived. Ask, How do you think the Ancient
Egyptians built the pyramids without the help
of modern-day machinery? Where do you think
they got the stone from? Why did the Ancient
Egyptians place precious artefacts inside the
tombs? What do you think the temperature
would be like inside the pyramids? What do you
think the temperature would be like outside the
pyramids? Why? Look at the hieroglyphics on
the table and ask, What do you think they might
say?
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